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Annotation

This article examines the role of humor in second language acquisition (SLA),
highlighting its impact on learner motivation, memory retention, pragmatic
competence, and classroom community building. Drawing on research and
classroom experience, the article argues that humor is not merely an entertaining
addition but a powerful pedagogical tool that supports communicative competence
and lowers affective barriers to learning. Practical considerations for integrating
humor effectively are discussed, including cultural sensitivity and learner
comprehension. The article offers insights useful for language teachers who seek to
foster an engaging, supportive, and memorable learning environment.
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AHHOTaIIMS

HaHHas cTaTbd paccMaTrpuBaeT poOJIb IOMOpa B yCBOEHUWM BTOPOIO S3bIKa
(SLA), mopgyepkmBad ero BiIMsAHME Ha MOTMBAIIMIO YydYalllMXCs, 3allOMMHaHMe
MaTepmasia, IIparMaTMYecKyl0 KOMIIETeHIIMIO W opMupoBaHue ydeOHOro
coo0recTBa B Kj1acce. Onmpasich Ha MCCIIeAOBaHMS VI I1e/IarOTMYeCKIUTI OIIBIT, aBTOP
yTBEepXKJaeT, 4TO IOMOpP SBJISIeTCS He IIPOCTO pasBiieKaTeJIbHBIM 3JIeMEHTOM, a
MOIITHBIM ~ MeJarOrM4ecKM  VHCTPYMEHTOM, CIIOCOOCTBYIOIIVIM  Pa3BUTUIO
KOMMYHMKATMBHOV KOMIIETeHIIMM W CHVDKeHUIO adpdeKTUBHBIX OapbepoB B
oOyuenmn. Taxxe o00cyXpaooTcs IpaKTUdeckKine acleKTel 3¢ eKTMBHO
VHTeTrpaliiy  IOMOpa, BK/IIOYas KYJIbTYPHYIO UYYBCTBUTEILHOCTh W YPOBEHb
noHvMaHmA ydamyxca. CTaTed IpejlaraeT IIOJIe3Hble Ve I IIperogaBaTesieit
SA3bIKOB,  CTPeMAIIMXCd  CO3[1aTh  yBJIeKaTeJIbHYIO, MOMAepPXXMBAIOIIYI0 U
3allOMMHAIOITYIOCS 00pa3oBaTeIbHYIO Cpefy.

KiroueBnie cs10Ba

428


https://doi.org/10.5281/zenodo.19214386
mailto:ch.sh.sharopova@buxdu.uz

U S A g;j: AMERICAN JOURNAL OF MULTIDISCIPLINARY BULLETIN
; ISSN: 2996-511X (online) | ResearchBib (IF) = 9.512 IMPACT FACTOR
IS

Volume-4| Issue-3| 2026 Published: |30-03-2026 |

IOMmop; ycBoeHMe BTOpPOro 43bIKa; MOTHMBAaIMs; YydeOHOe COOOIIECTBO;
IIparMaTmJdecKas KOMIIeTeHIMs; Iefarormdeckas HIpakTUKa;, addeKTUBHBIN
PWIbTP; 3alOMMHAaHVIE; MEXKYJIbTyPHask OCBeJOMJIIEHHOCTD

Annotatsiya

Ushbu magqola ikkinchi tilni o‘zlashtirish (SLA) jarayonida hazilning rolini
tahlil giladi va uning o’quvchilarning motivatsiyasi, xotirada saqlab qolish darajasi,
pragmatik kompetensiyasi hamda sinf jamoasini shakllantirishga ta’sirini yoritadi.
Tadqiqotlar va amaliy tajribaga asoslanib, maqola hazil shunchaki ko’ngilochar
vosita emas, balki kommunikativ kompetensiyani rivojlantiruvchi va o‘rganishdagi
affektiv to’siglarni kamaytiruvchi kuchli pedagogik vosita ekanligini ta’kidlaydi.
Shuningdek, hazilni samarali qo‘llash bo“yicha amaliy jihatlar, jumladan madaniy
sezgirlik va o’‘quvchilarning tushunish darajasi muhokama qilinadi. Magqola
qiziqarli, qo’llab-quvvatlovchi va esda qolarli ta’lim mubhitini yaratishga
intilayotgan til o’gituvchilari uchun foydali tavsiyalarni tagdim etad.i.

Kalit so“zlar

Hazil;, ikkinchi tilni ozlashtirish; motivatsiya; sinf jamoasi; pragmatik
kompetensiya; o’qituvchi amaliyoti; affektiv filtr; xotirada saqlash; madaniyatlararo
xabardorlik

Introduction

Humor is a universal element of human communication, functioning both as a
social connector and a cognitive stimulant. In second language acquisition (SLA),
humor has unique pedagogical potential, influencing motivation, retention,
classroom atmosphere, and intercultural competence. While humor is often
perceived as lighthearted or peripheral to learning, research shows that it can
significantly shape how learners interact with language and with one another (Bell,
2009; Vettorel & Franceschi, 2020).

This article explores how humor can be strategically used to support SLA and
provides practical implications for teachers. It aims to bridge theory and classroom
practice, offering evidence-based insights for educators who seek to integrate
humor effectively in their teaching while remaining sensitive to learners’ cultural
and linguistic diversity.

Humor as a Motivational Tool

Second language classrooms often present emotional challenges for learners,
including anxiety and fear of making mistakes. According to Krashen’s (1982)
Affective Filter Hypothesis, learners acquire language more effectively in low-
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anxiety, supportive environments. Humor is a powerful tool for lowering affective
barriers and fostering learner engagement (Askildson, 2005).

Teachers who use humor—whether through jokes, playful language, or
lighthearted commentary —can increase student participation and willingness to
communicate. For instance, integrating puns or language-related cartoons when
introducing grammar topics can transform routine lessons into interactive,
enjoyable experiences. This not only increases intrinsic motivation but also helps
learners feel safer when experimenting with the language, which is a key step
toward communicative competence.

Humor and Memory Retention

Humor does more than enhance enjoyment; it also facilitates memory
retention. Cognitive research suggests that humorous content is more memorable
than neutral information because it engages emotion and attention simultaneously
(Schmidt, 1994). For SLA, this means that a well-chosen humorous activity can
strengthen the retention of vocabulary and grammar structures.

For example, teaching idioms through humorous illustrations or using jokes
based on double meanings encourages deeper processing. Humor works as a
mnemonic device, linking abstract language features to memorable, emotionally
engaging contexts (Garner, 2006). This aligns with Paivio’s (1986) dual coding
theory, which emphasizes the power of combining verbal information with vivid or
emotional imagery to aid learning.

Humor and Pragmatic Competence

Humor is a sociocultural phenomenon, often requiring knowledge of normes,
shared references, and nuanced language use. Engaging with humor helps learners
develop pragmatic competence, which includes understanding figurative language,
irony, and cultural references. Bell (2011) notes that humor provides authentic
opportunities for learners to explore how meaning is constructed beyond literal
interpretations.

For example, analyzing a pun or joke in English requires learners to interpret
multiple layers of meaning —phonological similarity, double meanings, or cultural
references. These tasks train learners to attend to context and intent, skills essential
for real-life communicative competence. Furthermore, humor can be used as an
entry point to discussions about intercultural differences, enabling learners to
develop both linguistic and cultural awareness.

Humor and Classroom Community Building

Classroom humor also has a social dimension: it builds rapport and
strengthens the classroom community. Shared laughter fosters trust and solidarity,
helping learners feel comfortable participating and collaborating (Wanzer et al.,
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2010). Humor humanizes the teacher, reduces the perceived power distance, and
creates a safe space where mistakes are treated as part of the learning process rather
than as failures.

Moreover, humor can be used to handle classroom challenges. When learners
struggle or make errors, humor can reframe mistakes in positive terms, reducing
embarrassment and encouraging persistence. This supportive environment
enhances willingness to communicate (MacIntyre et al., 1998) and allows learners to
bring their authentic selves into the language-learning process.

Challenges and Considerations

Despite its benefits, humor must be used thoughtfully. Humor is culturally
and linguistically specific; jokes that work in one context may be confusing or even
offensive in another. Teachers need to consider learners’ cultural backgrounds,
proficiency levels, and comfort zones before introducing humor into lessons.
Misunderstood humor can increase learner anxiety rather than reduce it.

To avoid these pitfalls, humor should be inclusive, related to lesson objectives,
and, when necessary, explained to ensure comprehension. Visual humor (cartoons,
memes) or simple language-based jokes often work well because they are easier to
decode and less culturally loaded than sarcasm or irony. Teachers should also
invite learners to bring humor from their own cultures and languages, promoting
intercultural sharing and agency.

Conclusion

Humor is far more than an entertaining classroom extra; it is a pedagogical
resource with substantial cognitive, affective, and social benefits. It supports
motivation, aids retention, promotes pragmatic awareness, and strengthens
classroom community. While challenges exist in terms of cultural sensitivity and
learner comprehension, these can be mitigated through careful, intentional use.

For practitioners, integrating humor might mean including a humorous warm-
up activity, using language-focused jokes when introducing challenging content, or
incorporating humorous authentic materials such as memes or short comedy clips.
As SLA research continues to emphasize communicative and learner-centered
approaches, humor deserves a deliberate place in the teacher’s toolkit.
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